
volume 68 number 4 (summer 2004) 

Business 
President's Message 2 Mary DeWalt 

	

From the Editor 
	

2 	Mary K. Bolin 

	

Call for Submissions 
	

3 	Editor 

	

Submission Guidelines 
	

3 	Editor 

Feature Articles 
Case Study of The Timberline High School Library 4 Veronica Daley Zaleha 

	

One Person School Library Time Management: 	5 Christian Lofrumento 
A Survey of Selected Practical Considerations 

Evaluating School Library Media Centers 8 Courtney Castonguay 

Information Literacy: An Overview 10 Andrea Kotyk 

Managing a Middle School Library: 12 David Becher 
A Practical Guide 

Internet Filtering and its Effects on 13 Maggie Jensen 
Intellectual Freedom 

Case Study of the River View Elementary 16 Kay Carter 
Media Center, Plainfield, Illinois 

Internet Issues in Elementary School Library 22 Cynthia Fisher 
Media Centers 

The Effects of Censorship 23 Jonelle R. Warnock 

News 

PNLA Annual Conference 44 

PNLA Quarterly: The Official Publication of the Pacific Northwest Library Association 
Subscriptions to libraries in the PNLA region are by membership in the Association only. Yearly rates for other regions of 
Canada and the United States are $30 (in the currency of the subscriber's country). Yearly overseas subscriptions are $40. 
Single copies are $10.00, available from the Pacific Northwest Library Association, do Editors. Membership dues include a 
subscription. The subscription fee represents $20 of annual fees. 

PNLA Quarterly Editor 
Mary K. Bolin 
319 Love Library 
P0 Box 884100 
13th & R Streets 
University of Nebraska-Lincoln 
Lincoln NE 68588-4100 
USA 

The Pacific Northwest Library Association retains electronic representation and distribution right to contents. PNLA reserves 
the right to re-use text, photos, and artwork in subsequent editions, with notification to the submitter if possible. 
PNLA Quarterly (ISSN 0030-8188) is published quarterly: fall, winter, spring, and summer. 

POSTMASTER: Please send all address changes to: Mary K. Bolin, Editor, PNLA Quarterly, 319 Love Library, P0 Box 884100, 
13th & R Streets, University of Nebraska-Lincoln, Lincoln NE 68588-4100 USA. 

ALA-H.W. Wilson Library Periodical Award Winner: 1964, 1974, 1993. 
The PNLA Quarterly is indexed in Library Literature and Library and Information Science Abstracts. 

PNLA QUARTERLY 68:4 1 WWW.PNLA.ORG  



Case Study of the 
Timberline High 
School Library 

VERONICA DALEY ZALEHA 

Veronica Delay Zaleha is a native of Boise, Idaho, where she has 
been teaching English for the past seventeen years, most recently 
at Timberline High School, where she taught Advanced Placement® 
Language and Composition, junior English, and Creative Writing. 
She has just been hired to become Timberline's education media 
generalist in the fall of 2004. It is with great enthusiasm that 
she makes this mid-career change from classroom teacher to the 
school's media center as a teacher of information literacy skills. 
She can be reached at veronica_zaleha@boiseschools.org. 

T  imberline High School is nestled in the southeastern part of Boise in 

close proximity to the Boise River with the nearby foothill landmarks 

Castle Rock and Table Rock in view from the library's windows at the 

front of the building. Timberline is located relatively close to The Idaho 

Shakespeare Festival amphitheater, Boise State University, a sports sta-

dium, concert/event pavilion, the Morrison Center for the Performing Arts, 

the Boise Public Library, and the downtown area with art and historical 

museums, parks, the zoo, the Discovery Center, Boise Contemporary 

Theater, restaurants and cinemas. Timberline is on the city bus route, 

which provides transportation to the Boise State University campus and 

downtown area to students who do not drive or have access to a vehicle. 

Timberline is one of four high schools in the Independent School District 

of Boise City. It is a three-year comprehensive public school with and 

enrollment of approximately 1000 students and 65 teachers. Timberline 

has been open for six years. 

The school is structured around a six-period day three days a week 
and uses a modified block schedule with three classes each on Wednes-
days and Thursdays. A zero hour is offered every day, which begins at 
6:50 a.m. The school day ends at 2:50 p.m. Timberline High School is 
accredited by the Northwest Association of Schools and is certified by the 
Idaho State Department of Education. Timberline High School's "School 
Improvement Plan" (SIP), developed during the 1999-2000 school year by 
a steering committee headed by vice-principal Dr. Candy Krueger, provides 
profiles of the school community in four areas: School characteristics, 
student performance data, student and community demographics, and 
the perspectives of the stakeholders, providing a unique profile of this 
school community's development. 

Timberline High School is housed in a building that originally opened 
to accommodate Boise's growing need for a junior high in 1992. It was 
built with the intention that it would later become a high school and five 
years later necessary renovations were made to enlarge the facility. 
Timberline opened in 1998 to become Boise's fourth high school to open 
in this suburban community of our state's capital city. The facility boasts 
science labs, art rooms, music rooms, gymnasiums, a training room, a 
career center, a media center/library, an auditorium, and four computer 
labs. The grounds include tennis courts, a baseball field, softball field, 
soccer field, a track and field complex, and practice areas. 

Timberline's staff is composed of three administrators, four coun-
selors (including a career counselor), a social worker, a psychologist, a 
transition specialist, a nurse, a school resource officer, five secretaries, 
a bookkeeper and approximately sixty teachers. More than half the staff 
holds advanced degrees. Timberline is partnered with neighboring busi-
nesses. Micron Technology Inc. is the largest nearby employer. Timber-

line has an active Parent-Teacher-Student Organization. Communication 
with Timberline families is a top priority and Timberline parents are very 
involved at the school. 

At the time of the SIP report, only four years ago, Timberline's real 
estate area represented the third highest median home price in the state 
of Idaho, coming in behind Sun Valley and Coeur d'Alene. This affluence 
was reflected in the low percentage of students qualifying for the free 
and reduced lunch program. Since this report, Timberline's population 
has already changed. Eagle High School replaces Timberline as the third 
highest area of affluence in Idaho as indicated by real estate statistics. 
As is reported in the Timberline High School Performance Report (2002-
2003), the number of students that qualify for free and reduced lunch 
has gone from 5.8% to 10%. In a district that averages 20% and a state 
that averages 35%, this number is still low. It does, however, indicate a 
doubling of the number of students that qualify for the program. Out of 
its 1000 + enrollment, l% of the students are English Language Learners 
and 7% are Special Education Students. Timberline outscores both the 

cont. on page 26 
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Case Study of The Timberline High School Library - cont. 

district and the state on Idaho Standard Achievement Tests, 
the ACT and SAT, and Advanced Placement® Exams. 

Timberline students come from homes where most 
mothers and fathers have earned undergraduate and/or 
postgraduate degrees. Families' per capita income compares 
favorably to the surrounding counties and state average. The 
racial composition is reflective of the state with 93% white 
and Asian, Black and Hispanic ethnicities representing the 
remaining percent. The student body is equitably gender 
balanced. Timberline has more working students than the 
national average, but they work less overall hours. There is 
a 97% average daily attendance. A computer can be found in 
95% of Timberline students' homes, and 86%of the student 
body completes homework on the home computer. Advanced 
Placement® classes are offered in the social sciences, lan-
guages, science, math, economics and English. Timberline's 
classrooms include a special education resource room, a self-
contained classroom, and a classroom for the severe/profound 
students in the Boise district. Some Timberline students are 
dual enrolled while being home schooled or attending uni-
versity classes. 

Timberline offers a wide range of clubs and activities to 
augment the students' days in the classroom. They include: 
art, music, sports, business, science, cheerleading, chess, 
debate, drama, languages, history, journalism, creative writ-
ing, publishing, community service, leadership, math, media-
tion, tutoring, politics, dance, environmentalism, and video 
production. Between classes, activities, and work, Timberline 
students keep plenty busy, but that still doesn't prevent dis-
cipline reports for tobacco possession, alcohol, drugs, fights, 
insubordination, harassment, and truancy. The school offers 
in-house detention as an alternative to detention being served 
away from school. Participation in the national Challenge Day 
program and school peer mediation are on-going efforts to 
unite the student body and prevent bullying and/or harass-
ment. 

Stakeholders surveyed seemed to agree on areas of 
strength in the Timberline community and areas where growth 
should be encouraged. Areas of strength were recognized 
as: a safe, clean, pleasant environment and a facility that 
supports educational programs, the school's promotion of  

good communication, teachers' availability to provide help to 
students, and student access to a variety of resources. Areas 
for growth included: dealing with the problems of substance 
abuse among the student body and lack of student motiva-
tion in studies, students' difficulty relating studies to life, 
inequitable distribution of teacher instructional loads, lack of 
instruction on morals and ethics, and problems with sexual 
harassment. 

Based on Timberline High School's Mission Statement: 
"Timberline prepares students to live in a changing society by 
providing a challenging curriculum, diverse programs, and a 
sense of community" (Krueger 51), a dozen belief statements 
were developed. They follow: 

1. Students can take responsibility for their actions and 
learning. 

2. Students can learn to communicate clearly. 

3. Students will learn the basic values of respect, respon-
sibility, and honesty. 

4. Students are provided with a curriculum that develops 
academic, aesthetic, and physical skills. 

5. Students are introduced to a variety of instructional ap-
proaches and learning activities. 

6. Students and staff can be competent in the basic skills 
of technology. 

7. Students and staff are recognized and valued as individu-
als. 

8. Students can become effective problem-solvers and deci-
sion-makers. 

eci- 
sion-makers. 

9. Students' learning can be an integral part of their lives 
beyond the classroom. 

10. Students can be treated equally without harassment or 
favoritism. 

11. In order to create a positive school community, physical 
and.emotional safety is a basis for all decisions. 

12. Classroom discipline builds character and promotes a 
positive learning environment. (Krueger 51) 
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Case Study of The Timberline High School Library - cont. 

The SIP Steering Committee, made up of parents, teach-
ers, and students, used these belief statements to determine 
categories of "Desired Learner Results." These desired learner 
results are categorized as: expanding knowledge, thinking and 
reasoning skills, communication skills, interpersonal skills, and 
personal and social accountability (Krueger 53 - 55). Perfor-
mance objectives were then identified for different areas of 
academic discipline including: art, English, foreign language, 
mathematics, music, physical education, health, science, 
social studies, special education, and vocational education. 
Finally, an analysis of instructional and organizational effec-
tiveness resulted in an action plan of six goals: 

1. Use End of Course Test data to analyze areas of limita-
tion. 

2. Apply classroom knowledge beyond the classroom. 

3. Connect assessment to intended goal and purpose. 

4. Maintain percentage of passing or above on the Direct 
Writing Assessment. 

5. Align teaching strategies, learning activities, resources, 
and assessment with curriculum. 

6. Promote sense of community. (Krueger 78-96) 

Although the library/media center is noticeably absent 
from the teaching areas responsible for promoting the mission, 
beliefs, desired learner results, performance objectives and 
goals for Timberline's School Improvement Plan, it can and 
does indeed play a critical role in furthering all of the above. 
In fact, many compare directly to the "Information Literacy 
Standards for Student Learning" outlined as "Information Lit-
eracy," "Independent Learning," and "Social Responsibility" in 
Information Power: Building Partnerships for Learning (8-43). 
This case study of Timberline High School's library/media cen-
ter examines how this school's community study can inform 
and affect the library/media center's services and facilities. 
The community study answers the question, "What shall this 
particular library try to do and be?" (Weingand 29). 

"[The] vision," as Information Power describes it, "for 
the student-centered library media program is based on 

collaboration, leadership, and technology" (4). It goes on 
to include as part of the library media program's mission "to 
provide intellectual access to information through learning 
activities that are integrated into the curriculum . . ." (6). 
Foundational to students' development are standards of 
Information Literacy (Info. Power 8-43). The student that 
is information literate is able to access, evaluate, and use 
information (Info. Power 9-22). Indicators of this standard 
relate directly to the above-listed belief statement numbers 
two ("students can learn to communicate clearly") and eight 
("students can become effective problem-solvers and deci-
sion-makers"). Independent Learning Standards are indicated 
by the student who pursues information related to personal 
interests, appreciates literature and other creative expressions 
of information, and strives for excellence in information seek-
ing and knowledge generation (Info. Power 23-32). This same 
student would be expressing belief statements one ("students 
can take responsibility for their actions and learning"), four 
("students are provided with a curriculum that develops 
academic, aesthetic, and physical skills"), five ("students are 
introduced to a variety of instructional approaches and learn-
ing activities"), six ("students and staff can be competent in 
the basic skills of technology"), and nine ("students' learning 
can be an integral part of their lives beyond the classroom"). 
Social Responsibility Standards are indicated by positive  

contributions to the learning community and democratic so-
ciety, ethical behavior in regard to information, and effective 
participation in groups to pursue and generate information 
(Info. Power 32-43). This standard responds to remaining 
belief statements three ("students will learn the basic values 
of respect, responsibility, and honesty"), seven ("students and 
staff are recognized and valued as individuals"), ten ("students 
can be treated equally without harassment or favoritism"), 
eleven ("in order to create a positive school community, 
physical and emotional safety is a basis for all decisions"), 
and twelve ("classroom discipline builds character and pro-
motes a positive learning environment"). It is evident that 
the information literacy standards for student learning and 
Timberline SIP's student-based belief statements are ends to 
the same means. Through the "leadership, technology, and 
collaboration" achieved by "program administration, learn-
ing and teaching, and information access and delivery," the 
"learning community" illustrated by "The Information Power 
Logo" can be supported by Timberline High School's Media 
Center (Info. Power 48). 

"Numerous research studies conducted during the 
past decade indicate that well-stocked, professionally staffed 
school libraries contribute to improved student achievement 
on standardized tests, an important finding at a time when 
education programs and activities are increasingly judged 
on the results of such tests" ("Libraries Called Key" 1). One 
has only to look at Timberline High School's SIP to see the 
importance placed on test scores. ISAT, SAT, ACT, and AP 
scores are used to profile the students in the community study, 
and End of Test scores and Direct Writing Assessment scores 
are mentioned as useful tools for implementing the action 
plan. Keith Curry Lance, director of library research service, 
Colorado State Library and University of Denver, makes the 
following recommendations: 

• Staff School Libraries with professional and support 
staff. 

• Stock them with current books and licensed data-
bases as well as computers for Internet access. 

• Fund them to support the school's curriculum and 
the state's standards. 

• Adopt flexible scheduling. 
• Use the school computer network to extend the 

library program's reach into every classroom. (qtd. 
in "Libraries Called Key" 2). 

Timberline's library staffing is in accord with the Idaho 
Department of Education's Library Management Personnel 
policies (Beckwith 2-3). There is a professional media gen-
eralist who manages one-and-a-half paraprofessional staff 
members and supervises student aides. (Due to budget cuts, 
one of the staff's hours was cut to part-time last spring). 
Timberline's collection is stocked with 16382 holdings (14.54 
books per. student) with the average age of 1984 (Title Wise 
2). For those Dewey ranges that are considered acceptable for 
only 3-5 years, 80°Io or more of our collection is considered 
beyond age range (TitleWise 16-17). Timberline's budget 
provides for several excellent resources that include: New 
York Times, Gale Group's Literature Resource, Grangers Index 
to Poetry, Masterplots, Magill's, and American Decades. The 
district's budget provides Gale Group's Opposing Viewpoints 
and Biography Resource, and SIRS. LiLI-D, the cost of which 
is covered by the state, provides Proquest, EBSCO, Big Chalk 
and World Book. The library houses thirty-nine computers 
with Internet access for student use on thirty. The district 
funds Timberline's media center with a budget allowing for 
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$10 per student and the building adds $500 in department 
discretionary funds each year. The library hours are from 6:45 
a.m. - 4:00 p.m., allowing zero hour students access before 
class begins and providing access for a little over an hour after 
the last class has ended. The school's library network has a 
Wb page with links to the World Wide Web and our licensed 
databases. It can be accessed from the other classrooms in 
the building and even from the students' homes. Licenses 
allow for home use and students are provided user names 
and passwords to access the databases from any computer 
connected to the Internet. This service is appropriate as the 
percentage of students with home computers in this commu-
nity is high. It would appear that Timberline's library follows 
Lance's suggestions. This could be an indication of why its 
students test so well. 

According to Northwest Evaluation Association's Lighting 
Lab evaluation, the amount of natural light a student receives 
will also increase their test scores (qtd. in "Designing Green"). 
In general, Timberline's facilities do not bear this out. Many 
of its classrooms have four interior, windowless walls. Maybe 
test scores would be even higher if full-spectrum lighting could 
be added ("Lighting Lab"). Timberline's library is the excep-
tion to the rest of the building's artificially lit atmosphere. 
Skylights allow for sunlight to stream in or for the sound 
of rainfall's patter. High, wide windows create most of the 
northeast-facing wall providing a view of the nearby foothills. 
The exposure to natural lighting and sensory glimpses of the 
outside world invite both teachers and students to stop in 
and browse the shelves, linger over a magazine, or read the 
newspaper. Perhaps these stolen moments are reflected on 
some students' scores. 

According to Ross 3. Todd, the connections between 
the school library and student learning should not be left to 
chance. "Irrefutable Evidence" promotes the implementation 
of "evidence-based practice - the process of carefully docu-
menting how school librarians make a difference in learning" 
as the "key to being recognized" (Todd 1). As the community 
study clearly demonstrates, student learning is the school's, 
hence the library media center's, main mission. Todd suggests 
ways to gather proof that the library's lessons are helping 
students become better learners with outcomes that are 
tangible and able to be documented. Timberline's media gen-
eralist creates and distributes a quarterly report census that 
quantifies library use. This instrument, along with surveys, 
conferences, and portfolios could provide convincing data. It 
is Todd's hope that "the multidimensional role [the librarian] 
play[s] will become clear to [her] teaching colleagues" (3). 

"Libraries Called Key" quotes Keith Curry Lance's "five 
roles of an empowered and empowering school librarian" as 
"school leader, program administrator, information navigator, 
technology facilitator, collaborative teacher and learner" (3-4). 
Idaho SLIM _quotes Donald Murray, when writing about the 
"Information Age," as saying, "experienced educators know 
that we must add an 'a' to 'tech'; technology in isolation ig-
nores the 'a' in 'teach" (Beckwith 1). It is clear that, among 
the varied roles the media specialist plays when working in 
the school library, "teacher" is paramount. This is why the 
Boise School District seeks to recruit media generalists that 
have had experience in the classroom. 

Timberline's library is fortunate to have an outstanding 
media generalist. Barbara Pond has been a librarian at the 
elementary, junior high and high school levels. She is master-
ful at her work. She is an expert at selection and collection 
development. This expertise was very valuable as she opened 
two brand new libraries: Les Bois Junior High and Timberline 
High School. Pond anticipates the staff's classroom needs as  

well as their personal interests. She informs them when new 
materials they would benefit from or enjoy arrive. Those who 
work with her and any who visit the media center feel her 
warmth and friendliness. Students respect her knowledge and 
feel comfortable seeking her help. Pond will retire at the end 
of this year. It will be a challenge for the new media generalist 
to maintain the feeling tone established by her gracious and 
hospitable presence. 

Timberline library's collection development is curriculum 
driven, and each discipline's curricula are written in accord 
with Idaho State Standards. Pond describes her method of 
material selection as follows: She uses Booklist, Voice of 
Youth Advocacy (VOYA), and School Library Journal as re-
sources. Pond is able to seat herself where she is physically 
visible and easily accessible to library users while she browses 
the reviews in these journals. Using a highlighter and notes, 
she marks those selections that may go in her "Consideration 
File," an excel spreadsheet she developed on her computer 
that includes the title, author, publication, review source, 
and notes. Depending on the reviews of new literature avail-
able, Pond considers young adult (YA), mature (YA/M), adult 
books, and adult non-fiction, but "nothing too esoteric." If 
any doubts exist about a questionable ordering decision, she 
shares the philosophy held by both the previous and current 
district library/instructional media supervisors: "How much 
time are you willing to devote to defending a book?" Pond then 
goes online to check Mackin and/or Amazon for at least two 
additional reviews before ordering. Items she is particularly 
watching for are those that will augment the curriculum, such 
as world authors for senior English, and those of student inter-
est: "Many of our Timberline kids love sci-fi and fantasy." 

Timberline's students originally held the attitude that a 
school library just couldn't provide what the nearby public 
library could. They would overlook the school library and go 
directly to Boise Public Library to conduct research. Public 
libraries may have larger collections, but, as Pond makes 
clear, "public libraries are not curriculum driven." Timberline's 
collection is tailored to meet its community's needs. Pond has 
gained allies among the staff by educating teachers about 
what is available in the school library. Teachers now encourage 
students to start their research in the school's library where 
they will likely find all they need. By promoting the materials 
and services the library offers to students during sophomore 
orientations, Pond shows students that the school library 
is student interest driven. Pond has successfully converted 
Timberline students to become school library users. 

Ordering for teachers' classroom use depends on the staff 
and can change with new hires. As Pond points out, teachers' 
favorite units in their curricula can drive the collection. If a 
new history teacher has a special interest in the 50's. Pond 
orders more materials to cover that period. A new English 
teacher more attentive to diversity in his curriculum would 
keep Pond on the alert for multicultural literature. If new 
economics or government teachers made requests for orders 
covering mainly one side of the political spectrum, Pond would 
find opposing views to balance the materials requested. Pond 
strongly advises, "Don't rely on 'best of' lists, unless they fit 
the school community's personality and needs." Pond also 
cautions that librarians should never weed during the first year 
they are in a building: "You have to see the circulation." After 
that she weeds old books with lack of circulation or those in 
poor condition. Disposal of books that are duplicates or still 
have value can go to the alternative school, Mountain Cove, 
other libraries, or to the warehouse. 

While Pond is respected as an "expert" by her staff and 
student aides, she appears to employ a "humanist" leadership 
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style (Bolin 24). For personnel evaluation she uses an online 
instrument. An evaluation form is also available in Idaho SLIM 
(6). Pond asks her employees to fill out a self-evaluation 
on the form, which they then discuss. She also schedules a 
weekly informal meeting to get their feedback on how things 
are going. Pond asks questions such as: "What needs fix-
ing?" "What's making you crazy?" The responses help her to 
fine-tune procedures and approaches or problem-solve issues 
with student aides. Timberline's full-time library assistant 
is in charge of film distribution, she processes those books 
ordered from independent booksellers, she mends books 
needing repair, and she runs and distributes overdue fine 
sheets and collects fines. Students are allowed a three-day 
grace period, but Timberline's library does charge fines. Pond 
believes this is a "real life issue." Boise State University and 
Boise Public Library charge fines. Collecting money is not the 
point. Students may bring in "food for fines:" one can of food 
equals up to one dollar of the fine. Our school counselors and 
social worker distribute the food that is collected to those in 
need right in the school community. The full-time assistant 
remains in the afternoon until closing and shuts the library 
down. The part-time assistant is in charge of audio-visual 
equipment including purchasing, repair, and circulation. She 
also generously does laminating for teachers. 

Pond's philosophy with student aides is that they are both 
in a class and on the job. According to Pond, one aide per class 
period is ideal. She will not allow for more than two. They are 
recruited at registration, or later by the counselors, for one 
or both semesters. She considers their progress reports to be 
employee evaluations. Student aides are provided a training 
manual. Each aide has a "mailbox," (an envelope tacked to a 
bulletin board) that they check every day. Among their tasks 
are: circulation, shelving, reading the shelves, delivering or 
picking up A-V equipment, delivering call slips or any materials 
a teacher has requested, and Internet site evaluation. The 
training, the pre and post-tests, and the worksheets designed 
for the student aide's evaluations of materials make it evident 
that this class/job includes valuable learning and development 
of information literacy. 

Timberline's library is automated and currently uses 
Mandarin software. Timberline works with either Mackin or 
Follett jobbers. Cataloging is done via MARC records on disks 
that come with orders that have been processed, or the MARC 
records are downloadable online. Pond considers the staff do-
ing the library's processing as "an impractical use of time." It 
keeps materials from being circulated more immediately. The 
library maintains magazine subscription orders for those titles 
of which students or teachers want hard copies. Newspapers 
are included in the annual budget as well. Gale Group takes 
one-third of the library's budget at $3500, but that figure is 
far less if the savings it provides is calculated. By purchas-
ing licensed software databases the library saves money on 
reference book supplements, readers guides, and magazine 
subscriptions. Pond advises that the school librarian always 
have a "yes list" of those materials under consideration, so 
that they may be ordered as opportunities arise. 

The library has just reached the end of its six-year plan 
to add new (albeit, hand me down) computers, and create a 
Web page with links to the school's Intranet. The Web page 
provides access to good Internet sites and the licensed data-
bases for student use from the classroom or home (Timberline 
High Library Media Center). 

The relatively new-to-the-district library/instructional 
media supervisor, Marcia Beckwith, is increasing collaboration 
and in-service training for Boise School District librarians. 
Secondary school media generalists are currently meeting on  

a monthly basis. They are discussing ways facilitate better 
relationships and materials sharing between libraries. To this 
end a common automation system is being discussed. Follett 
may be replacing Mandarin software, or Endeavor may be 
considered for the entire district as Boise State University's 
Library and Boise Public Library use this service. The district 
doesn't have a union catalog at this time. Obtaining a regional 
union catalog is in the works. Currently material sharing is 
done on an informal basis using e-mail and in-district distri-
bution lists. For example, area high schools loan to Mountain 
Cove Alternative School as they have a very small collection. 
Timberline can request from our feeder junior high school, Les 
Bois, if we need something for a lower level reader. Adopting 
a common automation system across the district can simplify 
material sharing procedures and save the district money. 

Timberline's library media center will continue to develop 
its collection to meet its community's needs. Pond put together 
Timberline's opening day collection with district funding, 
the shared materials from other high school libraries in the 
district, and gifts from the public and university libraries and 
the community. It could now work on updating and replacing 
of outdated materials that were identified in the Title Wise 
Collection Analysis. Age sensitive areas of the collection that 
are eighty percent or more beyond age range are: systems 
data/computer programs, political science, social problems 
and services, education, commerce communications and 
transportation, astronomy and allied sciences, life sciences/bi-
ology, medical sciences/medicine, and geography, maps, and 
atlases (Title Wise 17). Timberline's library budget might also 
have to adjust to the loss of L1LI-D's service being provided by 
the state. If state budget cuts eliminate this service it could 
dramatically impact the school district's library budget. Ac-
commodations would have to be made accordingly. 

Timberline's library media center's practices illustrate 
the best methods of organizing and managing small libraries. 
From the facility and its collections to personnel management 
and budgeting, thoughtful time has been given to all its poli-
cies and procedures. Timberline's library is a vibrant, active 
environment. Students are waiting to get in the door in the 
morning and sometimes have to be shooed out at the end of 
the day. Between classes scheduled to do research projects 
and sophomore orientations to inform new users, the library's 
calendar is almost constantly booked. In spite of this, Pond fig-
ures out a way to accommodate teachers' needs and schedule 
classes. She and her aides will also create carts of books on 
any topic to help create a temporary classroom library. 

Timberline's library is relatively new, as is the community 
it serves. From the community's initial conversion from a junior 
high to a high school population, composed of students and 
teachers that had developed affection and loyalties to other 
school communities, to the six-year-old community that has 
evolved, many changes have already taken place. Students 
are now coming into Timberline as sophomores. Many have 
older brothers or sisters that are Timberline graduates. Teach-
ers have come and gone and welcomed brand new profession-
a ls to their ranks. Effort has been put into providing programs 
that encourage participation in the wide array of opportuni-
ties the community offers. The population itself has changed 
bringing more diversity to the student body. Time and these 
constructive efforts are effectively creating a community that 
is finding its own way and creating its own traditions. 

Timberline's library media center is the hub of this school 
community. It plays a vital role in its development and will 
continue to do so by responding to this community's ongoing 
needs. By anticipating and providing for this community's 
needs, the library will provide a learning environment that of- 
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fers physical and intellectual access to all of Timberline's staff 
and students. Timberline's library media center will continue 
to provide services that allow students to become informa-
tion literate, independent learners, with the sense of social 
responsibility that the world they enter beyond high school 
will demand, and their lives will be the richer for it. 
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